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Introduction  

 
 The National Volunteer Center, part of the English Opens Doors Program (EODP), is a 
collaboration between the Chilean government and the United Nations Development Program 
(UNDP). The program is designed to produce high school graduates who can communicate in English 
at the the Association of Language Testers in Europe (ALTE 2) or the Council of Europe Framework 
B1 competency level, which is defined as “the ability to express oneself in a limited way in familiar 
situations and to deal in a general way with non-routine information” (Unknown, ALTE, pg.2). The 
policy of EODP is that ALTE 2 is the minimum competency level needed to provide the opportunity 
for high school students to continue life-long learning in English. The National Volunteer Center 
earned political prominence when it was named as one of President Michelle Bachelet’s top 100 
presidential initiatives in 2006.1 In Chile, many public schools lack resources and highly trained 
teachers; therefore classes often have up to forty students and student populations in these schools 
disproportionately come from the lowest quintile of family socio-economic status (OECD, 2009).  The 
national standardized diagnostic test, Sistema Nacional de Medicion de Calidad de la Educacion 
(SIMCE), consistently shows data that the lowest socio-economic group maintains the lowest average 
scores in reading, mathematics, and “social and cultural understanding” (SIMCE 2008) in both the 4th 
grade and 10th grade.  Inequity of educational opportunity underlies these low scores on the SIMCE 
test.  The Chilean education system consists of fully public schools, government subsidized schools 
and fully private schools.  In order to attend the latter two categories of schools, families have to pay, 
respectively, a portion of their children’s tuition or the full tuition. A Cambridge University English 
diagnostic test  carried out by EODP in 2004, and repeated in 2008, shows that students at fully private 
schools outperform their peers at government subsidized schools, who in turn, outperform their peers 
who attend the fully public schools (Cambridge ESOL Examinations, 2009). The mission of EODP is 
to give these lower performing, socially at-risk students access to a better opportunity to learn English.      
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1 ¨We will create a volunteer exchange program to bring teachers, professionals, and students from English-speaking 
countries to Chile in order to stimulate English language learning” (Presidential mandate #27). 
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The National Volunteer Center recruits, trains, and places English speakers who assist English 
teachers in public schools. During service orientation volunteers receive between seven to ten days of 
Teaching English as a Foreign Language (TEFL) training and orientation information. Some 
volunteers receive additional training from independent recruiting organizations. Volunteers work up 
to 35 hours a week in their school and serve for periods ranging from  ten weeks to nine months. Each 
volunteer is paired with a Chilean English teacher and this teacher is given the responsibility of 
guiding and mentoring the volunteer. While the goal of the volunteer initiative is to instruct students 
using communicative tasks and to help students develop their speaking and listening skills, volunteers 
have the second role to motivate students to want to learn English and learn about various English-
speaking cultures.    

 
English Opens Doors Program Data 

 
The demographic characteristics of volunteers of EODP are mostly from the United States, 

over two-thirds female, and over half are between 22-26 years old. Though incomplete,2 existing 
EODPP data show that the humanities are their most common field of university study, while the 
social sciences, Spanish, and education are also significantly represented. Existing data shows that 
almost all volunteers have previous travel experience outside their native country. Many volunteers are 
recent graduates who have been employed part-time or in unpaid work, and many of these part-time 
workers work in educational services. According to the final evaluation instrument in 2009, half of the 
EODP volunteers work “independently” in their own classroom (EOD Internal Program Evaluation, 
2009). For those volunteers who do not work independently, they report either that they “team teach” 
in the same classroom with a Chilean English teacher, teach a reduced class-size of hand-picked 
students, or teach using a combination of these models (EOD Internal Program Evaluation, 2009). 
While Chilean English teachers are responsible for the instructional practice of the volunteers, only 
about half of the volunteers report that they regularly planned instruction together with their co-
teacher. Just under half of Chilean English teachers report the same. Volunteers report a lack of 
satisfaction with aspects of their teaching experience. This includes issues with student motivation and 
academic improvement, confidence or lack of confidence in their own ability as a teacher, and lack of 
EODP support and training. However, overall, volunteers report that being an English language 
teaching assistant in EODP is “a good experience” (EOD Internal Program Evaluation, 2009).   Chilean 
English teachers also tend to report about the shortcomings of the volunteer with whom they work, as 
well as problems in the implementation of the EODP program in their schools, but they also report 
high-satisfaction with their overall experience.3    

 
 

Research Design 
 
While conducting this research, the researcher was employed as a volunteer by the EODP and 

was responsible for coordinating activities. The researcher’s duties included, but were not limited to, 
organizing the volunteers for their orientation activities, taking lists of participants, returning 
belongings, such as, visas, disciplining volunteers who did not comply with behavior expectations, and 
answering questions that volunteers had about the EODP. Being the only EODP representative who 
                                                
2 Data represents volunteer demographic information between 2004-2009. Data for 2009 and 2008 is mostly comprehensive 
while data for 2004-2007 is largely missing.   
3 EODP Internal Evaluation Survey Data 2009 
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spent the mornings and evenings with the volunteers, the researcher’s role of and program coordinator 
overlapped. At the beginning of the EODP orientation, volunteers were told about the researcher’s  job 
responsibilities and role as a researcher.  

 
The research presented below was conducted between May and July of 2009 during the 

volunteer orientation in Santiago. The six-month group arrived at the beginning of June, and there 
were 43 volunteers, and the four-month group arrived at the end of July, and there were 120 
volunteers. Before these orientation periods, the research conducted participant observation and 
unstructured interviews with the group volunteers that arrived in Santiago two weeks previous to the 
beginning of EODP orientation. During orientation the research stayed in the residence where the 
volunteers were housed, ate meals with the volunteers, attended orientation session with the 
volunteers, and spent time with the volunteers in the evening after the scheduled orientation activities 
ended. Throughout this time, field notes were kept describing what volunteers said to researcher or 
other people when the researcher was present, and noted, as much as possible, what the volunteers did, 
where they went, and who they spent time with during and after volunteer orientations. Twenty 
interviews were conducted in an unstructured format. Interviews were scheduled around the 
volunteer’s time and they were recorded, transcribed, and analyzed after the orientation weeks ended. 
The sampling strategy was opportunistic based on the irregular times to conduct interviews and 
various settings, such as, the patio of the hostel, during meals, or in a participant’s hostel-room in the 
evening. In one situation, a formal focus group was conducted of five volunteers who were assigned 
the same teaching location. These participants are listed in Table 1.  

 
Table 1:  List of Volunteers who participated in Interviews in the Study 
 
Name Date Interviewed Gender of 

Informant(s) 
Age & Number 
of Informant(s) 

EODP Program 

1 Mary May 30 & June 1 F 46 6 months 
2 Bob May 30 & June 2  M 23 6 months 
3 Annette May 31 F 31 6 months 
4 Tom May 31 M 22 6 months 
5 Steve June 1 M 22 6 months 
6 Katherine June 1 F 25 6 months 
7 Dina June 2 F 24 6 months 
8 Owen June 2 M 26 6 months 
9 Bethany June 2 F 23 6 months 
10 John & Karen June 3 M & F 46 & 45 6 months 
11 Focus Group June 6 M, F, F, F, F 22, 22, 24, 23, 24 6 months 
12 Joanna July 15 F 23 4 months 
13 Brian July 21 M 25 4 months 
14 Gina July 23 F 23 4 months 
15 Mandy July 23 F 26 4 months 
16 Jack July 25 F 44 4 months 
17 Jerry July 25 F 22 4 months 
18 Heather July 25 F 23 4 months 
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Literature Review  
 
Volunteer motivation is important for several reasons. One important component of existing 

literature regards the relationship between functionalism and volunteerism. The volunteer perspective 
of functionalism suggests a relationship between psychological motivations and volunteer behavior, 
which is discussed later in this section. To set the context for my discussion of EODP, it is critical to 
point out that organizations must gain and track their knowledge of volunteers’ motivational 
influences to be able to create recruitment materials and design volunteer activities that will meet the 
needs of prospective international volunteers.  For example, Sharma and Bell (2002), in the United 
Kingdom, found that prospective volunteers could be wary toward promotional and recruitment 
messaging and that their reaction varied with their ethnic identification. For example, the idea of 
“immersion in a foreign culture” correlated strongly with Caucasian respondents, but did not 
correspond with Black and Asian respondents. Black respondents showed strong interest to “give to 
the black community and prove that blacks can succeed” (Sharma & Bell, p. 14), whereas Asian 
respondents were more interested to “do good and have a tangible impact by transferring their skills” 
(Sharma & Bell, p. 13). Second, in correctly understanding the motivations that lead individuals to 
volunteer, organizations can ensure placement of volunteers into activities that satisfy their 
motivations.  Furthermore, organizations can program their volunteer service so that it continues to 
fulfill these goals. Research on the Habitat for Humanity program shows that volunteer behavior can 
be correlated with the continual fulfillment of volunteers’ needs (Jantzi, Kroeker-Falconi, & Rojas, 
2008). Volunteers whose motivations are fulfilled are more likely to contribute to program goals, and 
research demonstrates how motivation predicts the outcome that an organization gets from its 
international volunteers (Anheier & Salamon, 1999;  Lough, McBride, & Sherraden, 2008; Rehberg, 
2005). Third, matching individual motivation to program goals and program organization is key to 
predicting the fulfillment of those goals (Brook, Fifer, Hocking, Missingham, 2007; Brudney, 1999). 
When the program goals of an international volunteer organization do not match the individual 
motivation of their volunteers, a situation can develop where the volunteers become tourists (Simpson, 
2004) or where the volunteers become disillusioned and quit or they negatively affect their host 
community (Waldorf, 2001). Therefore, in terms of policy and planning, understanding volunteer 
motivation is important if an organization is interested in making effective use of volunteer labor. 

 
Altruism and egoism are two constructs commonly used to describe volunteer motivation. 

Most evidence points toward the view that altruism is not the primary motivation for volunteer 
behavior, even though it is a value that individuals hold who engage in volunteering  (Allen & 
Rushton, 1983). Altruism can be defined as “the view that we are capable of valuing and pursuing 
another person’s welfare as an ultimate goal” (Batson, 1990, p. 336,). Social-psychology literature 
suggests that empathic emotion leads some individuals to perceive the other as in need and to value 
the welfare of the other person as an ultimate goal (Batson, 1991). Survey research finds evidence that 
international volunteerism is motivated by altruism (Anheir & Salamon, 1999; Lough, McBride, & 
Sherraden, 2009; Rehberg, 2005; Yeung, 2008). This research shows that volunteers can be motivated 
to “make a difference” by helping others, often by passing on “specific skills that they believed would 
benefit the host organization or community” (Lough, et al., 2009, p. 13). This evidence is bolstered by 
research showing that for college volunteers “the humanitarian motive of helping others, and the 
desire to be useful” (Griffiths, 1998, p. 106) outweighs other motives. These conclusions suggest that a 
volunteer’s behavior is not an instrumental motivation based on any particular volunteer context. An 
individual seeks after volunteer behavior itself.  
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While humanitarian values are found to be motivators for volunteering, personal, self-

oriented, and selfish functions are thought to be stronger (Clary, Snyder, Copeland, Stukas, Haugen & 
Miene, 1998; Snyder & Omoto, 1995). Unstead-Joss (2008) suggests, “motivations relating to personal 
benefit underpin an individual’s decision to volunteer,” (p. 4). This has been most clearly articulated in 
the research by Clary et al. (1998) on functional theory and volunteerism. Their work looks into what 
disposes individuals to seek out and commit to volunteerism, and also explores what sustains 
individuals in volunteering. This theoretical framework follows the work of Katz (1960) on functional 
attitudes. The central tenet of functional theory of attitudes is that “people can and do perform the 
same actions in the service of different psychological functions,” and when applied to volunteerism, 
the core proposition is that “acts of volunteerism that appear to be quite similar on the surface may 
reflect markedly different underlying motivational processes” (Clary et al., 1998, p. 1517). In their 
research Clary et al. (1998) identify six concepts, values, understanding, social, career, protective, and 
enhancement, which they attribute as motivational functions of volunteerism. Clary et al. (1998) 
carried out survey research of former volunteers and non-volunteers and an experimental design to 
test survey findings. Their conclusions reduce the wide range of possible personal and social 
motivations that individuals report into the six above motivational factors. Furthermore, they 
highlight the interactionist point of view, which holds that when volunteering is publicized and 
programmed to satisfy the six functions above, an organization that relies on volunteers for labor will 
be more likely to meet their volunteer staffing needs (Penner, 2002). 

 
English Opens Doors Motivation Data 

 
As the EODP volunteer program has evolved from a small local pilot program into a national 

initiative, growing in both size and complexity, it has attempted to respond to the myriad of volunteer 
motivations. The motivation of EODP volunteers is important because volunteer efficacy and 
productivity are related to volunteer motivation (Jantzi, 2008). Previous research links long-term 
volunteer efficacy to factors, such as, the prestige of the organization, the transparency, and clarity of 
communication within the organization, the presence of positive feedback and affirmation, the 
opportunities for self-improvement, and the ability to establish interpersonal relationships in the 
community (Jantzi, 2008). For example, program data from 2006 and 2007 shows that volunteers 
reported applying  “to the EODP program because they wanted to learn Spanish,” Spanish classes were 
included as part of EODP orientation, and EODP developed two online E-learning Spanish courses for 
volunteers (Del Campo et al., 2009). In 2009, an internal EODP evaluation showed similar results. The 
number of volunteers who responded that they wanted “to learn Spanish” was reduced to one-third of 
the total responses and the desire “to travel in Latin America” followed close behind.4 In 2009, an 
externally conducted EODP study, which included an open-ended questionnaire, was given to 
volunteers, and subsequent content analysis found that “to learn Spanish” was the most prevalent 
motivation that individuals reported as their volunteer motivation (Del Campo et al., 2009, p. 30). This 
questionnaire was administered between six to twelve months after people had applied to EODP and 
this chronology makes it more difficult for one to remember their internal states or more likely that 
one retroactively justifies those internal states (Bernard, 2006). Nevertheless, as with previous surveys 
and reports, the 2009 questionnaire buttresses the idea that “to learn Spanish” is the most common 
motivation why an individual joins EODP.  Consequently, researchers argue that structuring 

                                                
4 Primary reason volunteers report they applied to EOD 
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organizational features to attract the volunteers with the right motivations is best way to retain the 
long-term efficiency of volunteer programs (Clary et. al., 1998).  
 
Summary of Results 

 
As Clary et al. (1998) express, the theory of volunteer functionalism contends that individuals 

satisfy different needs for different reasons by means of the same volunteer behavior. One example is 
the desire to learn Spanish. Several individuals reported they volunteered with EODP to learn Spanish 
in order to enhance their CV and employability upon returning home, while one volunteer reported 
that he was motivated to learn Spanish because he had a Spanish speaking family background and 
wanted to connect with that aspect of his culture. These two functions would be what Clary et al. 
(1998) describe, respectively, as the career function and the enhancement function. These functions 
are well supported by the functionalist perspective. Functionalism relies on the belief that individuals 
are motivated towards certain activities due to psychological motivation. The functionalist perspective 
is thus a valid conceptual framework for looking at volunteer motivation. In the following sections, I 
categorize the different attitudes that volunteers reported as the motivations, which led them to 
participate in the EODP.  These headings represent the general analytical category into which attitudes 
were grouped.  

 
Dissatisfaction with circumstances at home 
 
Some individuals expressed that their decision to join the EODP was the result of 

dissatisfaction with their circumstances at home. They explained that these circumstances were often 
related to career trajectory and employment, but as with many specific reasons individuals cite to 
explain their motivation to volunteer, they may serve various other functions. For example, one 
volunteer who left a highly paid, but unfulfilling job, stated:  

 
I think I was at the point where I’d been in Colorado basically my whole life, I was 
starting to burn out at work, and this was almost reactionary to that. [I] wanted to do 
something completely different…I felt [ that it was] sort of hard to see how other 
people… [incomplete]. You seem selfish, you make a lot of money, but how do you 
benefit society? (Volunteer 13, 2009)  

 
Another volunteer described that her dissatisfaction with her current circumstances at home 

stemmed from negative features of a personal romantic relationship. In another example, a different 
volunteer made a similar statement of the protective function, describing volunteering as her way to 
forge an independent path: 

 
I always just kind of relied on what my parents said I should do, and [have] never been 
very rebellious or anything like that. Oh, you should go to college and you should go 
here, I was like ‘Oh, OK, I’ll do that’ and nothing I’ve really done up to this point has 
been my decision or anything I’ve really cared about, so basically, I dealt with a lot of 
anxiety and sadness because I never really like[d what] I was doing [or knew] what I 
wanted, because I wanted to make my parents and people in my life happy. (Volunteer 
18, 2009) 
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Need for personal growth 
 
Individuals also expressed that volunteering with EODP would lead to personal growth and 

development. Individuals expressed different needs for personal growth and development, and EODP 
volunteers expressed that they perceived that their volunteer service would bring benefits to 
themselves. For example, one volunteer expressed that volunteering was a personal journey: 

 
Many of my friends, if you talked to them would say that my parents were probably 
over protective, or maybe sheltered me too much which was kinda why I was glad that 
I had to go to Peru for my major…You know, I’m only 22, so I suppose I have yet to 
completely figure out who I am. I feel like that could be another aspect of someone’s 
motivation. (Volunteer 17, 2009) 
     

Throughout the research, the “challenge” of doing international volunteering was commonly 
voiced. Individuals expected the EODP to be a difficult experience, but they expected that the 
“challenge” would lead to personal growth. In effect many individuals expected to “grow up” through 
the hardship. Language about “challenges” and “personal growth” saturated the conversations.  
 
Need to Learn and Broaden Experience to Develop Career Skills 

 
Individuals expressed that they were motivated to participate in the EODP because 

volunteering would develop their skills and lead to better employability prospects in the future. Many 
individuals specified that they volunteered in order to learn Spanish and to develop experience 
teaching, while others talked about “soft skills,” such as intercultural communication, problem solving, 
and maturation benefits. Many individuals viewed their participation in the EODP as a job, not as 
volunteering, during which they would develop the skills, learning, and experience, which they 
expected would be valuable in the labor market. One such individual expressed that “volunteering” 
was the equivalent of a “job” or “employment” saying: 

 
I haven’t been looking at this Chilean experience as being a volunteer[.] [E]verybody 
keeps calling us volunteers, but I wasn’t thinking about it that way, [I considered the 
position as a job], but I guess we’re volunteers because we’re not getting paid very 
much, but all this training [is like a job]. Am I really a volunteer? A lot of the time, I 
view [the] volunteer thing [as when] someone asks you to do something and you 
continue to do it. (Volunteer 15, 2009) 

 
Other individuals expressed a desire to learn and to gain a greater understanding as a reason 

for volunteering. For example, the following volunteer envisioned the EODP as an entry-level job, 
which was not available at home: 

 
I thought coming down here that I was going to get some kind of international job, 
like, end up working for like an on-site Peace Corps, somebody or being an on-site 
representative of some company, corporation. (Volunteer 5, 2009)  

 
Desire to Travel, Experience an Adventure, and have Fun 
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Interestingly, most volunteers did not mention a desire to travel or to participate in tourism, 
nor did they talk about their social plans, until they were asked about the subject. However, when 
asked, every volunteer expressed an interest to travel to places they hadn’t been before and the chance 
to do something “fun.”i These new travel experiences seemed to represent an adventure to the 
incoming EODP volunteers. This motivation has been criticized by various researchers such as, 
Simpson (2004) due to the fact that some organizations attempt to exploit this motivation in publicity 
material and messages on websites (Polonijo-King, 2004). During orientation, volunteers build a lot of 
expectation, even tension, around finding out which other volunteers are “placed”ii in their location. 
Volunteers often involve their new volunteer friends in activities, such as, travel and shared time and 
experiences with other volunteers. Observations during orientation showed that volunteers who knew 
they had been placed in the same region of Chile often sat together during workshops, ate together, 
and socialized together during the evenings inside and outside their hostel residence. During a focus 
group interview one volunteer commented:  

V1:  We are well versed in the Lonely Planet (a popular travel guide)(F, 22]5 
V2:  Yea, we have read that cover to cover [F, 24]6 

 
In another instance, two of the individuals requested that program administrators change 

their teaching locations so that they could live in the same town. When asked, volunteers were very 
eager to talk about how they hoped their volunteer experience would be similar to previous 
international travel experiences. For example, one volunteer said that a study abroad experience had 
influenced her decision to volunteer in Chile: 

 
I studied abroad in Costa Rica and loved it and wanted to live in Latin America for a 
little bit, spend more time, just do something a little helpful, I wanted to be 
somewhere where there were mountains, parks, hiking, scenery, that sort of stuff. 
(Volunteer 6, 2009) 

 
Of the twenty-two individuals who participated in interviews and the focus group7, each 

volunteer had previously lived in or visited a foreign country, and they often talked about the 
enjoyable experiences they had in various study abroad programs, international travels, or previous 
volunteer work.  

 
Pro-social behavior and values 

 
EODP volunteers reported high involvement in previous volunteer programs and a few 

individuals suggested that pro-social values contributed to their decision to volunteer. Pro-social 
values include compassion and concern for others and the belief that one has the responsibility to help 
people who are in need. For example, one volunteer suggested that these values were a motivating 
factor for an individual who joins EODP “I think people have the altruistic idea to help people, you 
know, to bridge cultural gaps because they’re motivated to, in education, to help people” (Volunteer 
18, 2009). However, another volunteer expressed her opinion that pro-social humanitarian or altruistic 
concern is not central to an individual’s decision making, rather that an individual must be motivated 
by selfish considerations to be an EODP volunteer: 

                                                
5 Focus-Group; Female, 22 years old 
6 Focus-Group; Female, 24 years old 
7 See Table 1; Page 3 
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I don’t have a job anymore, so gosh, what should I do, and volunteerism is a way to 
feel useful and most of us want to feel like we’re useful and contributing, so obviously 
[there are] a lot of opportunities to do that [feel useful and contribute] without 
leaving the country, but I think that’s another reason. You know I said I have a selfish 
reason. (Volunteer 1, 2009, emphasis added) 

 
Every individual who was asked reported having prior volunteer or professional experience in 

non-governmental organizations and other social service organizations. Social and professional 
community improvement organizations have a long history in the civic society sector in the United 
States (Putnum 1999). In terms of the under-18 youth volunteer rate, the United States has the highest 
percentage of secondary students involved in voluntary organizations (McBride & Sherraden, 2007, p. 
112,). However, in EODP, even individuals who reported high participation in volunteer activities did 
not emphasize humanitarian values as reasons for their participation.   

The theory of volunteer functionalism illustrates why individuals engage in similar volunteer 
behavior for different reasons. In addition to the rationales outlined above, there are related incentives 
that can motivate a single individual to volunteer. These incentives include the need to develop career 
skills and to satisfy their previously held high pro-social values.  EODP, and any organization that 
relies on volunteer labor, must plan strategy to stimulate individuals’ interest to become a volunteer 
and must organize processes to retain volunteer participation in volunteer activities.  Therefore, an 
understanding of the psychological motivation that serves as a catalyst for this motivation and 
participation should be a priority for organizational managers.             

 
Discussion and Conclusion  

 
Evidence that was built during this research, demonstrates several recurring themes for why 

individuals choose to participate in the EODP.  As described in the previous section these are (i) 
dissatisfaction with the circumstances at home, (ii) need for personal growth and development, (iii) 
interest in learning and broadening experiences and develop career skills, (iv) desire to travel, partake 
in an adventure, and have fun, and (v) pro-social behavior and values.  

 
Clary et al. (1998) state that individuals who undertake volunteering activities in their home 

communities share the same motivations as EODP international volunteers. While it is difficult to 
compare survey research with research done using the techniques of participant observation and 
unstructured interviewing, it is clear that the two methods reveal common themes about volunteer 
motivation. Among these are, (i) the importance and desire to realize personal growth suggests similar 
individual psychological underpinnings, (ii) the need to develop career skills, and (iii) and the desire to 
learn by experiencing novel situations seem to guide both spheres of volunteer activity. This evidence 
suggests that individuals who participate in international volunteering share similar motivations as 
those attributed to individuals who participate in home-country volunteer activities.  

 
However, there is also a divergence of behavioral motivation in terms of humanitarian and 

social motivations. Humanitarian and altruistic concern for others seem less important for individuals 
who participate in the EODP. Instead, EODP volunteers emphasize that their decision to volunteer 
was based on a desire to travel and engage in a form of employment that would develop their skills 
while permitting a fun and enjoyable experience. Also, while the social function is believed to motivate 
EODP volunteers, the conception that EODP volunteers hold about the social function is likely 
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different from its conceptualization in Clary et al. (1998). The EODP volunteers view the social 
function as the short-term (ten weeks to twelve months) opportunity to meet other volunteers who are 
in their own age group, engage in enjoyable travel, and form relationships with people in the 
community in which they are placed.      

 
This research confirms that the theory of functionalism can be applied to volunteer 

motivation. For example, an individual volunteers in EODP because the activity satisfies a need to be 
“successful” by developing career prospects, while another person volunteers in EODP because it 
satisfies a desire to “travel”. Thus the same volunteer activity functions to satisfy different 
psychological needs. I found that individuals in EODP had different rationales for participating in this 
international volunteer program; they talked about different circumstances in their lives prior to 
arriving to Chile, and they told different stories about why and how they decided to participate in 
EODP. Yet, everyone hoped the volunteer experience would lead to goals in their next steps after the 
EODP, and they talked about how participating in the EODP experience fits into their lives in the past, 
the present, and the future.  

 
Further Research 
 
The English Opens Doors Program is a government program that gained prominence and 

priority during the Bachelet administration and is part of the inheritance of public social programs of 
the new Piñera administration. It has been well supported with resources, developed several major 
‘lines of action’, and it implemented a series of programs, tools, initiatives, and measures to effect 
changes in the way English is taught and learned in public schools. The theoretical basis of EODP is to 
provide opportunity to socio-economically vulnerable segments of the population by investing 
resources in schools. In Chilean society, its theoretical and operational framework positions these 
schools as vehicles of social mobility for children coming from disadvantaged families (Director 
EODP, personal communication, October 2009). In other words, while some researchers have located 
the family input as the principal variable that determines school success (Coleman, 1966 & Lareau, 
2000), EODP envisions the school as the critical place where a child is provided the tools for upward 
social mobility. Evidence built by Heyneman and Loxley (1983) showed that variation in school quality 
(teaching resources, instructional resources, curricular materials, school resources) can matter more 
than variation in family input. The SIMCE diagnostic tests show that students who attend public 
schools achieve lower scores in school subjects. EODP’s notion is that by providing resources to public 
schools it will help to equalize student achievement in public schools with that of private schools.  

 
Nevertheless, Chile continues to have one of the most unequal distributions of income of any 

country in the world, a small percentage of people enjoy large household surpluses and many people 
struggle to meet basic necessities. EODP program intervention only took place with actors in the 
public school system. Also, the outcome of program intervention is not understood, either in empirical 
evidence of teachers’ or students’ English competency, or in what kind of program intervention results 
in the improvement in English competency, nor why these results occur or do not occur. Secondly, it is 
not understood how volunteers affect the school environment or larger community environments in 
which they are placed. The added value of a high human capital volunteer living for a relatively long 
period of time in a community is often cited as a tangible benefit of the volunteer program, but what 
impact is achieved from these facts is not understood. These questions are interesting considering the 
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wider goal of the present study: how one’s motivation to be an international volunteer can affect the 
overall impact of the EODP program.  

 
Anecdotal evidence and the evidence that EODP has gathered during internal evaluation of its 

‘lines of action’ suggest EODP has positively impacted public education in Chile. English teachers have 
an advocate in the government bureaucracy that has provided initiatives supporting their daily work in 
public schools, offering professional development courses, and rewarding the next generation of 
English teachers with scholarships. In 2009, at the end of the year, every English teacher who had 
hosted and worked with a volunteer asked for the EODP to send another to his or her school. This is 
perhaps the most telling fact about the impact of the EODP volunteer program in schools in Chile. 
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Footnotes 
  

                                                
i The word “fun” comes from the author’s observation notes during orientation and 
interpretation formed during participant observation. 
ii The term “placed” was coined by EODP and is used in general discourse between 
volunteers during orientation and between volunteers and program managers. 


